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influence of TopUc Interest on Black ChMdren : /r ' 

^' and WK I Ce Children's .Reading Comprehension 

Black Ghildren's reading achievement test performance^ is tTprcally 
found to be lower than vvhite chi ldren's performance, Fur tKermo re , the. j,- - 
performance di screpancy. increases as chlldFen grow older (e.g., Coleman' , 
et ah, 1966; Singer, Gerard, & Redfearn, 1975). ^By the f f f th= or s I xtii- 
grade level - black cKildren have been found to score a-bout a year , and a 
half to two years behind white children. Research attempting to under- 
stand this phenpmehon has generally focused on cognitive skills such as 
language abll i ty or decoding ability. However, It is clear: that other 
factors^ contr fbute to b lack" children ' s. lower test ^rformanTC; For. 
example, Zigler.Abelson, and Seitz (1973) have found that -ecoRomicany 
disadvantage black 'children's test performance is particularly infruenced- 
by famiUarlty with the test situation and pripr opportunity to fnte<S^^ 
with the tester. . 

One potentially relevant variable that has received little research 
attention Is the mterejt level of the topics children are given to reali^ 
Content analyses of school reading materi^al suggests that much of It 
would be of low interest to chl Idren (Zimet, 1972). There is also Im- i 
presslqni St ic evidence that black cfiildren's reading performance is 
facilitated by hl§h-interest material (Dapiels, I97I)- Ho^.jver, no formal 
studies have bearr Biade Of black children's performance on^ reading material 
which Is uniquely matched' to eich child's higK^ and lowinterest areas. 



Ch'i Idren'i Comprehension 
■3 , 



\ .. Th.e' extent to which material, is interesting to chf Id/en likely has 

. motivational and cognitive implications. First, xhildrtn fnay attfend more 
carefully ar work harder at comprehending a passage whhch is appe^Ung- 
Se^xpoWdy • chi 1 dren may have more adequate volcabulsry /and mm elaborate or 
di ffeVentiated iche^mata wl th respect to tqpAas that/they sre Interested 
These p^rocesses could lead chi Idren to perfofm, better On high --than 

= low-Interest materraK - V- ^ 

The major puFpose of the present research was to lesnn wfiether black 
children comprehend more of high- than low-intefest material ^nd whether 
the gap m ^rforpnce between black and whi t# chi I drerj narrows on hi gh^- 
jfiterest materraK The basic research strategy (Asher Markel K ig?^) 
was to assess each^ child's Interests and then to assign reading material 
which yniquely corresponded to each child's high- and low^interes.t areas. 

■Measures of children's comprehension and enjoyrrient of the ^aterral ware 
then obtained. - ^ / ^ - . 

^ ib' would have been desirable ^ in tHig preserit study ^ to ciassify 
children by social class as well as raca.r However, social class InFor- 

V . - , ^ .. . ■ ' 

jnat ion about individual chMdren was not ava i I able . Social class 
differences, were minimized somewhat by choosing school s within Integrated 
nel ghborhobds rather than schools where I ntegratlon. was gcH'Ieved primarily 
by busfng, and by sampling an equal number of white and black chndren ^ 
from each classroom, Stifl, given the social class distribution ih the 
city where, the study was conducted, black and white children probably ^ 
differed in their average sociai ^^Iass level Bdrforfnahca''d 1 f ferences ^ , 
"^^leen white and bKi^k ch! 1 dren should be understood in thts conteKt. 



Children's Comprehension 

: ^ ■ \ 4 

In addition to studying reading comprehension, the presjent study 
compared black and' white chi 1 dren' s interests and|^boys^ and girls' interests 
Previous ahalyses of children's Interest ratPngs of the photographic slides 
indicates that boys' and girls' Interests a re essent ia 1 ly I nrfependent of 
one another^ that boys' interests are strongly correlated wi th mascul i ne : 
se^K-" typ 1 ng J and that girls* interests are moderately correlated with femi- 
n i he sex-'typing (Markell s Asherj Note 1). It is expected that bl^ack and 

/ ■ ^ 

white children will show the same pattern of relationship between interest" 
,and sex"typfng» FCirthermore[ it is expected that the correlation of blacks' 
interests and whites' interfests within sex wl 1 1 be far str'anger than the 
coPrelatton of boys ^ and iVl s ' I nterests within race. This prediction is 

based on .the assump tl on that children of the same seXj regardless of race, 

^ " Si . ' ' ' 

have iTiore s imj )ar social izati'bn histories with respect to interests than 
chi Idr^l^ of the opposite sex but the ^same race, 

• ^ : . ^ - ^ Method 




The study was conducted in a medi um-'S ized mldwestern city* ' Fifth-" 
grade chijidren Were selected to p^Tfti^ate because white and black ^ 
chJ1dren|s reading scores typically di ff spoons iderabiy at this grade \ 
le\/el * Children were f-rom seven clas^srooiTis inSthree different schools* 
In each classroom all of the black children were/selected and an equal 
number of v^hite ch.Ildrenj matched for sex, were randomly sampled./ This 
procedure resulted In a total of 66 children, 19 white females, 19 black 
fernaieSj 1^ white males, and 1^ black males. 
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Achievement test data from the schDoHadministered Scholastfc Testing 
Service Educational Dfvelopment /Series reading achievement test were ^ava i 1^ 
able for 62 of the 66 chndren. A Race x Sex analysts of variance oh the 
scores indicated that boys and girls had similar scores , F(1 , 58). - < but 
that blacks and whites had slgnifrcantly different scores^ F(l,58) ^ 10.79, 
£.< .01. Race and sex did not signif Icantry Interact, F(l,58) « <J. The 
grade equivalent scores provide an estimate erf the magnitude of the differ- 
ence between whites and blacks. White children had, an average grade equiv- 
alent score of -four years, eight months on the standardized test. Black 
children had an average grade equivalent score of three years, four montKs 
on the standardized test. Thus, the sample shov^^s the pattern of lower 
reading a^chlevemen t among bliack children typi cal ly found on standardized 
tests. ' ' ' _ . ^ 

' Haterial£ - - ^ - ^ 

The materials were .those used by Asher and Markell (197^)* Twenty- 
five color slides were used to assess children's Interests. Each photo- 
graphic slide represented a single topic and;*the topics covered \ wide 
range of Interest areas. The topics are listed in Table 3 In *the randomly 
selected' order in. which they were presented to chijdren. Twenty^flve 
, passages from the Britannica Jun lor Encyclopedia (1970) were used In the 
reading comprehension phase of the eKperlment- this source was origlnaMy 
selected because it provides a Wide range of topics In a more consistent 
style than' would be obtained from diverse sources-. The passages corre- • 
sponded in topic to the 25 slides. Each passage was tr^arisformed into a 
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^ ten-item cloze parage (Taylor, 1953) by deleting the. tenth word and every 
fifth word thereafter. An entire sentence followed the last deletion. 
Each 'deletibn was replaced^ with a 20-space line on which children could 

' ^ s' _ .. -. 

print the i r;replacements. The cloze pr%ce<dure was used as a fneasure of* 
reading cbmprehens ion because It fs rel iable, correlates highly with / 
Standardized reading achievement test scores (Bormuth, 1967, 1968; Rankin 
S Culhane, 19'69), and provides object ive and repli^cable prpcedgres for 
creating test items on any sample of prose material ' ' , 

■r ■ . . ' 

_ . ^ ^ . . - • 

Procedure ^ ' - , v 

^""^ — ~ ' — — — ^ ■- ^ . . ■ ' ■ 

The vinterest assessment and the reading comprehension task were^ 

administered In two separate sessfons two weeks apart , The children were 

tested in thei r classrooms , Different eKper imenters administered the tw- 

sessions^so that children would not perceive the connection between the 

inferest- assessment and the reading actTvIty. All children in tW ses^en ^ 

classrooms participated even though the only data^ of interest ^ere from 

the sample of 33 black ahd 33 whf te chi 1 dren * Testing of all children was . 

^done to avoid the potential ly reactive effects of testl/ig all of the black 
chi Idren but only lome of^ the white children in each class, 

Lnterast assgssment. Experimenter 1 'told the children, "J*d like to 
find out about what kids are i n te res ted i n. I 'm going to show vou 25 

slides, For each slide I'd like you to mark, on the sheet we'll giveyoUf 

how interesting the picture is to you. Who knows what 'interesting' 

■ ^ * 
means?'* After a few chl I dren had responded, Experimented 1 summarized. 

their commen ts by say i ng / "So, something is interesting when you like It 
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/ Children'f Comprehension 

and would like.to^flnd out more about-it.*' Experimentar 1 then handed each 
child a form with twenty^flve 1-7 rating scales, and, drew a I-7 scale on 
the blackboard, At the low end of ^sch scale were the words "not at all 
interesting'S and 0t the high end ^ere the words "^'ery Interesting/' ihe^ 
nature and use of the rating scale were explained- y ' ' 

If a picture is very 1 n teres ti ng to you'-If you like It very ^ 

much and want to Icnow more about It""mark a number at this 

end pf the scale. ^ (The experlniente r pointed to^the Numbers 

5, 6, and 7 of tKe scale.) If a picture is not at all Inter- 

. - . ■ ■, ■ . / . .. - ■ 

esting to you—If you don ' t M ke it and wouldn't care to find 

out more about It-'-mafk a number at the low end of the scale. 

(The experimenter pomted to the Numbers 1, 2, and 3 of the 

scale; ) if the p icture i s jDf medi unT interest to you-= if 

. you like It but don,' t like it a lot^-mark a number here. 

(The eKperinienter pointed to Numbers 3, and 5 J Let'^\ 

try an example for practice. If I showed a picture of a pile 

npf dollar b i 11 s , what numbe r would you choose? (The experl'- 

iter, called on several students.) 'if I showed a pfcture 



of a piece of dirt, what number would you choose? (The 
experimenter again called on several students.) So you can 

■ -r 

see that different people are I nte rested In different Iftings 
If anyone has any questions rai se 7our hand and I'll try to 
answer- them. (E5<peri menter 1 then presented the slides " / 
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announcing the number of each one -as it was projected*); Here's ' 

Picture 1*,, Here's Picture Number 2..., etc. ^ ' 

f \ ■ ' 

The sltdes were presented at the rate of approximately one' everV 10 
seconds, ' When alT slides^ had been rated: the chi l^dren 'Werp asked to write 
thair nanies on their rating sheets, 

Ma^djjj^ cogifir ehens ion task . Two weeks ffler the interest assessm#nt,' 
€Kperinienter a g^ve each child six passages/ to read. Three of the p^^aga 
top ICS ""cor responded to a child's three hi ghest ' i/iterest ratings md three, 
to. his.or her three lowest 1 nterest ra^t i ngs , Whan slides shared ttie thi/d 
highest or^ lowest rating, topics were randonily selected from those sharing 
equal ratings. Each of the six passages^ appropriately titled in primary 

type, upper-'case letters v/as mimeographed on 8i 11 i nch paper, and "eri- 

' ' \ ' . ^ 

closed in- a legal size envelope. The envelopes were numbered from on© to^ 

■ ■ y ' 

six to specify th^ order in which -passages should be read. Half of th'^ 

children within each race and sex ■group, randomly sel ecte'd^^read the 

passages in a hi gh= iow^high-low-hlgh- low Interest *sequ^^^^^ The other.; 

half of the children i^ead them in & lov^hl gh- low^hlgliHow-hi gh interest ' 

sequence. The particular positioris of the three high- an4 three low- 

interest passages within these two arrangemen ts were randomly determih^d. 

In addition jo these six envelopes, each child received a seventh 

envelope which coritained si^ reading preference rating scales. Each ' ' 

scale requi red .chi I dren to Indicate from one to, seven how much they 

woul d .1 ike^^ to 'read rnore about a pprtlcular topic they had Jus% read, 

Th;is served to assess the val idi ty of the pf cture- rat ing technique for ' 
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hoys and girls and for blacks and whites. If th^ techniqVie Is vali'd thien 
clii1dre*|i should prefer the^ passages cbrresponding to their highly rated 
pictures. j . : ,\l . 

Before the children were given the envelope^ , EKperlrnenter 2 gave the 
followlVig instructions:. . 

I am going, to show you a reading game* (E^erimenter 2 

. , gave each\hl1d a sarnpl& paragraph.} THis \0 a paragraph with " 

, some words n^isslng- The I^dea I s to read paragraph and 
■■ , . \ ^ 

decide what words are missing* Each pa^agr^ph has JO mi ss ing 

i ■ 

Spaces, , Take a minute to look at the paragK/ph. (The e^peri- 
jnenter paused,), OK/ Now Mil ryiad the par^gj^aph vvith all of ^ 
^ the words in ft. You follow along with (The eKperinienter 

read the sample paragraph a loudj col lected the sartiple para- 
graph from each child and then gave each ch i | d the test en = 
vel opes. ) ^ ^ ^ " 

You now have seven envelopes. %\x ha^e paragraplis^ In 
them. ^Start with the first paragraph 9nd try to fill In the 
missing words. When you are done with a paragraph^ ^put it 
back in the envelope and put it aside on your desk-. Then 
you can go on to 'the second envelopes then the third, fourth ^ 
" fifth, and sixth. Once you put a paragraph in ^the Envelope 

you can' t go back. Djo you have any quest loni? , ' ' 

■OK. Read each paragraph careful l^y and ir^/ to fill In the 
missing words* I can't, help you read any of tjie words, but if 
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ybu HQ trouble ipelling any words raise your hand and I 
hftlp' Spelling doesn't count in this game. (f you 
li^vlhg trouble don't get stuck. Go on to the next part 
oi th^ par^agraph or a new paragraph. You have hQ minutes 
fof^ tHe^ paragrapHs, That shpuld be plenty. of time. Any 

;Wh©ri you are done with the six paragraphs, open the 
s%v#hth enye lope'. It contains some questions about how 
hiMCh y^u w^ht to^read more about ' each of the topics. If 
y^tj \vOLJld 1 t*ke to 'read more about It, circle one of the 
high nuftiMrs. If you wouldn't like to read more about it, 
tlf'cl^ one of the low numbers* You can circle one of the 
nurfb^rs'' in the middle If, that's how you feeh Got the idea? 
^ny qUeStion&7 OK, You can begin. 



Wheh ^ach, chf Id was finisheds Experimenter 2 collected the material 
yri^b tis i vel y recorded the time. The average time for cQmpletlng the 
C^^K^^'^s n#srly 19 minutes. Black and wh I te 'chi 1 dren^ took similar amounts 
of t1m#, H\i6z) ^ < 1, an^glrls took longer than boys, £(1,62) ^ 8,55, 
^"^^^Ol. Th^ Interaction of race and sex was not significant, _F(1,620 - 

- V Resul IS / . ^ * 

It I# trnportant that th^ pictures provide both i nteres.£i ng and un- 
tn^^^^sUng topics for each rice and sex group. For each child, the * 
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highest possible combined fitting for hi s Dr. her three most intereitlng 
pictures is 2K The lowest p&isibia coi^bi ned ratih^g for hi s cfr he^Ieast 
Interesting pictures is 3. The average combl nid ra ti ng am tha three ^ ; 
lilghest rated pictures WaS 20^8 fc>. white maies, 20.9 for v/hit^ females, ' 
?0.9 for black males, and 2o. 9 fo r . b lack-'ferna les , The differences are 
small and non-slgn^ff leant, 7(3,62) The average conib Ined .ratieigs ' 

cm the three lowest rated p Ictures was Ji. 92 for white ma les , i .Bk for 
white females, 3.6? for black walos and 4.05 for b lack f ema les , These 
d'lffererices, too,, are noh-s!gnif leant, £(3,62) * < 1 . Thus, the pictures 
provided very interesting and ve ry 'un I nteres 1 1 ng topics far black and 
white children and fof boys 3n^ girls. 

Preference Ratings ^ / . " 

The picture assesgrjiant technique^ If valid for both races and sexes, 
should lead to the select lori of topics for children that they find, ap- 
propriately interesting or unmterestlng, 'Given three 1-7 rating scales 
for high-Interest inaterial and three I--? stales for low-interest inaterlal, 
the reading preference scores could range frofn 3 tq 21' for each level, of 
inte^rest. Table I presents the data on chiTdren's desire to read j^re 
about their high- and loyv-in terest topics after having read all six pass^ge^. 

* . Insert T^ble 1 about here, 

A 2 X 2 X 2 (Race X Sex k Interest) anary si s^ of . vari ance on children's 
post-reading preference ratings yiel d^dfio si gnl f leant effects of race, 
£(1,62) « < 1,. or sex, £(1,62),^ < K Thus blacks and wh I tes^ and bovs and' 
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girls, gave s imi lar ra tj ngs oveY-ail: As expected there was a highly signl-/ --r 
f leant effect interest, £(1,62) ^ 102.34, p < .001 . 'Children strongly^ 
preferr.ed the h i gh^ F n teres t material. None of the tv\^o^way interacti ons ^ 
Race K Sex, £{l ,62) * < ]^ Race x Interest, £(1,62)'^ < 1 , or Sex x Interest^ 
£(1,62) - < 1, were significant. There. was a significant thsTee^way, Race 
X Sax X Interest Interaction, £(1,62) = 5.62, £ < .05,. This occurred 
because the difference between children's high^ and low-Interest ratlnqs ^ ./M 
was smaller for white females and black males than for the other two groups. 

^ \ . ^ ' .y . ^ ' 

Still, all .Cpur groups showed eonsfderable preference for the material ' 
assacTated with higfi^ Interest topics. 

Cloze Scores 

Children received cloze scores based on the number of deleted words 
correct ly suppl led. Responses were considered to be correct despite spel H 
ing errors if the supplied word was clearly recognizable as the deleted 
word. Given three hi gh- interest and three low-Interest passages and 10 
deletions' per passage, cloze scores could range from 0-30. 

Table 2 presents data on children's cloze performance. It can be 
seen that black children and white children did better on high- than low- 
interest material. A 2 x 2 x 2 (Sex x Race x Interest) analysis of 
variance performed on ^ these data I nd Tea ted a significant effect of race, 
£Cl j62) = 9.03, £< .01, and a non- s I gn i f i cant effect of sex, F(l,62) * 
< K These data parallel the findings from the children's school -admi ni s- 
tered achievement test. Whites attained higher scores than blacks, and 
boys and girls did not differ. 
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Of ptrticular concern are possible effects of interest on children's 

■ - ^ ■ ^ • " 

readi-ng comprehensfjOn . ^The effect of Interest on cloze performance was 

significant, £(1,62) * 12,98, £ < .01; children read better on high- than 

low^lnterest material, ^here were no s ! gn i f i cant (nteractlons between 

race and sex, £(1,62) ^ < U race and interest, £(],62) ^ < 1 , or sex and 

■ 

interest, £(1,62) - < 1. The threei^^ interaction of race, sex and Inter- 
est was also ndii-s i gn I f i cant , £(1,62) ^ < 1/ Thus, the affect of Interest 
was s imi lar across all four groups of children. 



Insert Table>^ 2 about here 
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An additional purpose of this experiment was to compare children's 
interests across race and across sex, and to examine ttie extent to which 
each'group-s interest ratings were sex^typed. As iruWrfkell and Asher 
^(Note l) each "^f the 25 pictures was given an interest score based on the 
average rating that the picture received from each group of children. 
Table 3 presents^ the average rating each picture obtained from black 
miles, black females, white males, and white females-. For each group, 
some pictures are highly rated, others are rated rather low, and most are 
in the middle of the 7'polnt scale. ^ 



Insert Table 3 about here 

Table k presents the^ corre lat ion of each group's Interest ratings 
with each other group. White males and black males gave similar ratings. 



Children's Comprehension/^/ 

£(23) « .62, £ < .01, and 'white females and black females/gave similar 
ratlrig&, £(23) = ,46/^'<,05^ The correlation for vvhite males and white 
females was r(23) ^ -^.03', ns, and the correlation for black males and 
black females was £(23) = ,27, ns. Thus^ there was considerable simUdrlty 
of interests among children of the same seK and different race, but little 
similarity across sex within the same race. 

Insert Table. 4 about here 

The next set of analyses were performed .to assess the^degree to 
which each group's i nterest^rat i ngs were related to traditional concepts 
of mascul 1 n i ty, and femininity. In order to correlate chi Idren 's interests 
wl tR se^- typing , degree to which each of the 

25 pictures is sex typed. Markel 1 and'Asher (Note 1) had 30 fifth grade 
students and 36 cdllege students Judge the pictures. Half of the students 
rated the pictures on a J-point ''not masculine" to "masculine'' scale and 
half on a 7-point "not feminine" to "feminine" scale. Ratings were found 
to be very highly correlated between rnale and female judges, and between 
children and adult judges (the correlations ranged f rbm £ * .87 to £ ^ ' 
.98). Accordi ngly, ^rat higs were^ averaged across all judges by Markel 1 
and Asher to yield a single masculinity score and a single feminini|ty 
score for each picture. These scores were used here to assess the re-^ 
latlonshlp between the masculinity and femininity scores of each picture 
and children's Interest ratings of each picture, ' - 

Table 5 presents the relevant correlations. The interest ratings of 
boys of both races were highly correlated, positively, with masculine sex- 

' ■ ■ 15 ■ ■ 
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.typing and mpderately correlated, !n a^negatfve d r rect ion, ,Wi th feminine 
sex-typing. The Ijiterest ratings of girls of both races were moderately 
correlated pes 1 1 1 vel y wl tb ferr^I n i ne sex^typi ng .ar^d negatively correlatadj 
but non-Sign if i cantly, with masculine sex-typf ng";^ Thus, the pattern of 

relationship between fnterest and sex-typi ng was quite similar for black 

...... ^ " ■ 

children and white chMdren. - ■- 

Insert Table 5 about here 

, Discuss ion > 

The effect of interest on reading comprehension was similar for white 

and black chlVdre^n. Both groups' performance was facilitated by being 

given material with individually appealing topics. That black children 

read better on h igh-- i n teres t material is encouraging In light of the read^. 

Ing material employed here. All passages were from the Britannica Junior 

Encyclopedia, a source which contains a rather dry expository style^ has 

many complex sentences^ and uses many difficult and unfamiliar words. 

Jndeed, it Is difficult to conceive of a better representative of standard 

dialect materfah; The effect of interest in this experiment contrasts 

/ " ■ 

with evidence that transformi.ng reading passages Into non-standard dialect 

seems to have l/ttle Influence on black clilldren's reading comprehension 

(Hall & Turner, 1974; Nolen, 1972). 

Although black children did better on high- Interest than low-interest 
passages, the performance difference between blacks and whites remained the 
same. Black ch 1 1 dren enjpyed the hlgh^Interest material as much as white 

16 . 
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\ ^ / . . . . 

^Idren yet still comprehended it less,., there are a variety of ^reasons 

why tKis might occur. , Black children PW^Ofeye had fewer decoding skills^ 

less background /knowl edge aboui the topics^ orj based on previous failure 

in test situations, less confidence that making an effort would have much' 

pay off- Further research is needed to establish whether there are certafn 

conditions under which interesting material has stronger effects for blacks 

* 

than wh i tes . ^ - ' 

Thm present study also prov-ided data concerning the 'effect of interest 
on boys* and girls* performance. Asher and Markel ] (197^) found that boy.s 
were strongly Influenced by the Intefest level of the material but that 
girls were minimally affected. In the present study, however, girls as well 
as boys achieved higher scores on hfgh^'than low^interest material. Further 
research Is needed to establish the conditions under which the In^terest 
effect is obtained for both sexes rattier than for boys only. For now, It 
appears that the effect of interest may be broader than originally found, 

A second purpose of the present research was to compare children's 
interests across race and sex and to examine the extent to which children's 
interests were related to traditional sex^role standards- The data for boys 
and girls replicated earlier findings (Markell S Asher, Note l). Firsts 
boys' picture ratings and girls' picture ratings were not correlated with 
one another. Second^ boys' interests were highly correlated with mascu- 
line sex^.typing and negatively correlated with feminine sex^typing. Third, 
girls' i n teres ts were moderately related to feminine sex-^typing and only 
somewhat negatively related to masculine sex-typing. ^ The general pattern, 
then, is th^t boys' interests are quite sex-typed and girls' interests are 
moderately sex^typed. ^ 
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The data wj.th respect to race indicate a cons ider?^b^e degrae of overlap 
in Interests among black and white chridren. Jjack males' and white fnales'. 
Interests werd s ^gn f f I cant 1 y correlated. Black^males' and white feinales' 
interests were also s i grul f I cant ly corre 1 a ted althoggK the degree of re- 
lationship was somewhat less. These results imply a considerable similarity 
of soc [all zat i on experiences among children of the same ^bh but of different 
races. These data ,also have relevance to the desfgn afnd sel^eCsiom of read- 
mg material for black chijdren. Recent attempts t4 .crjsate materi a.Js^ for 
black ,chi 1 dren may be overestimating the uniqueness of black chjldren's 
interests and -underest imat (ng the extent to^which black chMdren have'Inter^ 
ests ih common with white peers of the same sex^ ' ^ ^ ' ^ 
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Markell, A., S Asher, S. R. The nelationship of chil^ren-s :^; 
jnter^sjs to pe rcei ved mascul ini ty and femf n inl ty . Paper presented/ 
at the annual fneetlng of the Americari Educational Research^Associ - 
ation, Chicago, March. 197^. ' . ^ _ - . 
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'/ Footnotes ^ . 

See Asher'fend Markel t (197^) for a detaj led discussion of these points 



FqJ lowing Asher^'Hymel and Wig f i pi|d l( In pres'sl an analysis was made in 
which children were also given credit for pl^ducj ng. synonyms o f the- correct 
response. This resulted In, only slight increases In ch 1 1 dren ave rage 
cloze scores ^nd did not alter any of the findings, Accordingl/, the data 
presented here dre based on the more traditional exact replacement scoring 
me thod . - 

There were 1^ males of each race and 15 females of each race. Given 
the larger sample of females, the average picture ratings from fefnales 
could be more reliable. To check this, all correlations presented here 
were also ca leu 1 a ted^ ^ased on a random sample'of \k black females and 14 
white females. The resulting corTelatfons were quite similar. Accordingly, 
the data presented here are based on the ratings received from the entire 
sample of 19 bJack females and 19 white females. 
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Table 1 

Read! ng" Pre fe pence Ratings- of High- and 
Low- I nterest Material 



GrOjjp 
WhI te 

Male 

F^ma Je 
81 ack 

Hal 



Interest Level 



High 



Low 



16.7) 

14.79 
17.11 



9.21 
10.26 

10.36 
10.11 f 





-4 



2 3 



Tab le 2 
Cloze Scores on High- an 
Low^lnterest Materia! 

, Ihteres t 
Group , High 

WhI te 

Male 

Female 
Black 
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"Table 










Av*i '^'^if^ 1 n f e rest 


Rating of Each PLcture *by 


Each g'toup 






^ Topic ' 


Wh 1 fp 

will L E 

Males 
1 


0 1 r% 

Males 


Wh i t € ^ 
Fema I as 


BUck 
FEma 1 qs 


1 , 




14.00 


Z . 36 . 


3:68^ 


■ 2.74'. 


2, 


0\ r plane 




6.14 


^ 3.68 


3.79 


3, 




3.57 


^3.36 


5.11 


5.26 


k, 




4.57 


5.07 


6.05 


■4.. 16 


5-. 


Astronaut 


5.36 




4,i»7 . 


4,79 


6, 




2,07. 


4.57 


4. €3- , 


5.79 


7, 




kj] 


~ 3.43 


4,68 


4.32 • 


8. 


P^si^^tbal 1 pi ayers 


6,21 


5.50 


3.58 


4.21- " 






i|.21 ■ 


4; 00 


5.V2> 


5.16 


10. 




9 


3.71 


'4.42. 


5,58 


11 . 




3.64 


■ 2 . 79 . ■ 




4.00 


12. 




3.71 


2.86 


4,63; 


3,89 , 


13. 




5- 71 


.5.21 


"5,015 . 


4.47 


' lit. 


f 


5.50 ' 


5,. 14 


4 ,63 


5.7a J 


1'5, 




5.86 


■6.71 




.6 , 89^^ 


16, 




J 3.57 


'. 4. OF . 


.■3.63' 


5.47 


f;. 


Map ' - ^ 


f k 


^ • p J , 


2.32 


3.53 . 


18.' 




5 . 00 


4.00 


■4.00 


5.11 






5.29 


4.64 


':,S>42 . 


5.58 


20. 


ha cm Ca^s 


6.00 


6.00 ' 


: 4.47: " 


3.89. 


2 1 




S.57 


3.21. 


5.1 1 " ' 


4,05 






5.00 


5.07 


2.11 


3,37 


23.' 


Ho the r and ch! Id ' 


2.21 


1 .86 . 


,5.26 


5.53 


2^. 




■' 3.6it- 


2.64 


4.|'3| 


2.89 


2S. 


Cat 


5-.21 . 


2,93 


,6153:" 


5.37 . 
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Correla t fon 'of (ntarest Ratings Between Groups 



. Black M^Ies 
White Femaias 
BlacH Females 



£ <' ^05s one tai led 
P < ^ 0 1 J one ta I Ifed , 



Black .Vhl te ''" ^ Black 
Males Refna les Females 



-.08 



.Ok 

,27 



2G 
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Table 5 






Correlations Between Interest 


and Sex^Typing 






Mascul rne ' 
Sex-'Typing 


Feminine 
Sex-Typ ing 




, White Males 


.81^^^ 


-.65"" 




Black Males 








" White Females 


-.19 


.38-A 




Black Females 


- . 32 






t. ' jp < . 05 , one 


tai led* 






p < pOI 5 one 


ta i 1 ed . 
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